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Growing Up: The First Job

TIME

One 50 minute class period

SETTING

This lesson will be taught in an ordinary classroom. The class make up is as follows:

25 students (18 females, 7 males), 4 African American, 3 Asian American, 2 Latino/a, 16 White, 2 ESL students, 1 ADHD student, and 1 hearing loss student. 

OBJECTIVE

Students will understand characterization and will be able to compare and contrast Esperanza (The House On Mango Street) and Sammy (A&P).  Students will understand how life experiences shape identity and relate the two coming of age stories.  By giving them an activity mapping out each character's development, students should realize that “coming of age” is a process. Students will also relate economic class struggles to their own lives.

BACKGROUND

The students have just finished reading The House on Mango Street by Sandra Cisneros and A&P by John Updike.  Students have also just finished a quiz on A&P.  Students have had extensive exposure to themes of identity and coming of age.  

MATERIALS

-Students should have their copies of A&P distributed in class the day before (make extra copies)

-Copies of The House on Mango Street  (ch. Specifically: “First Job”)

-White board / white board markers

-Poster board

-Markers

-Journals 

-Pens and Pencils

PREPARATION

Prior to the lesson, ensure that there are enough markers and poster boards to go around for all the students.  Desks should be arranged so that they are easily formed into pods for group work.  Groups of 4 should be pre-arranged to avoid conflict and favoritism, and also to conserve time.

PROCEDURE

Quiz: 20 minutes (Housekeeping done during this time)

Group Activity: 25 minutes

When students are done with their quizzes assign them groups.  Then tell them that each group will be creating a “time lines” of both character's stories.  (A&P and “First Job” in House on Mango Street”)  Students should create a detailed and illustrated time line of each story.  After they complete the time line, students should also answer the following questions:

-How long has the character been working at the job?

-Why is the character working?

-What is each character's socioeconomic status?

-Did the character get the job on their own?  If not, who helped them?

-What is the “traumatic event” that each character experiences?  How do they react?

-At some point in the story, the character seems to “grow up”.  Where do you think this is? Why? 

Wrap up: 5 minutes

Collect time lines and questions to be graded.  Assign take home 1 page journal:

Do you think traumatic events are necessary for identity formation?  Why or why not?  Has this been the case in your life?

DISCUSSION IDEAS

-How would you characterizes Esperanza at her job?

-How would you characterize Sammy at his job?

-Why does Sammy quit A&P?

-The two chapters prior to “First Job” Esperanza celebrates her sexuality.  Does she in first job?  Why or why not?

-How do you feel about what happened to Esperanza?  Sammy?

BILINGUAL/ESL AND DIALECT ACCOMMODATIONS

The ESL students will be allowed to use a Spanish/ English dictionary to help write answers to the time line question.  ESL students will not be placed in the same group, but rather separate, as to not cause too much stress or pressure on them.  I will also have a copy of the directions in Spanish for each of them so that they know exactly what they should be doing.  Students are allowed to write in their native language for journal entries but must provide a translation into English. 

SPECIAL EDUCATION ACCOMMODATIONS

The student with a hearing loss will be given written directions so that he is able to complete the group work.  In addition, if an amplifier is needed so that he may hear better, it will be provided by the school, and employed at any time. I will make sure that the student with ADHD is sitting close to the front of the classroom so that I can monitor his behavior as well as make sure that he is staying on task. Also, if the student seems frustrated or agitated, I will conspicuously let them know that they may go get a drink of water, or ask them to take something to the office.  Any and all IEPs and 504 plans will be followed.

ASSESSMENT

Group time line will be assessed by the following rubric

Category
4
3
2
1

Quality of content
Included events are

important and

interesting. No major

details are excluded.
Most of the included

events are important

or interesting. One or

two major events

may be missing.
Some events included

are trivial, and major

events are missing.
Many major events

are excluded, and too

many trivial events

are included.

Quantity of facts
The time line contains

at least 8–10 events

related to the topic

being studied.
The time line contains

at least 6–7 events

related to the topic

being studied.
The time line contains

at least 5 events

related to the topic

being studied.
The time line contains

fewer than 5 events.

Accuracy of

content
Facts are accurate for

all events reported on

the time line.
Facts are accurate for

almost all events

reported on the

time line.
Facts are accurate for

most (~75%) of the

events reported on

the time line.
Facts are often

inaccurate for events

reported on the

time line.

Sequence of

content
Events are placed in

proper order.
Almost all events are

placed in proper

order.
Most (~75%) of the

events are placed in

proper order.
Most events are

incorrectly placed on

the time line.

Sentence fluency
Events are clearly

described using

accurate and vivid

language.
Events are described

well, but language is

sometimes vague or

inaccurate.
Events are not

described well and

language is often

vague or inaccurate
Events are described

using vague language

or inaccurate

information.

Mechanics
Punctuation, spelling

and capitalization

were checked by

another student and

are correct

throughout
Punctuation, spelling

and capitalization

were checked by

another student and

are mostly correct.
Punctuation, spelling,

and capitalization are

mostly correct, but

were not checked by

another student.
There are many

punctuation, spelling,

and capitalization

errors.

Rubric adapted from: www.readwritethink.org/lesson_images/lesson398/rubric-timeline2.pdf 

Time lines will be displayed on classroom walls.

The journal will be assessed with a ,+, or - based on level of completion and complexity (and support) of answers

EXTENSION IDEAS

Students can journal on their own time, expressing feelings about their own “coming of age” story, or how they felt at their first job.  

SOURCE OF ACTIVITY

This lesson was largely of my own thinking.  I was told we needed a short story for this unit and A&P popped into my head as a great “coming of age story”.  I guess I'd have to thank Dalton Johnson, my first English TA at U of I for introducing me to this story.  Also, big thanks to my group mates and Professor Willis.  Thanks for always pushing us to succeed.  

RESOURCES AND REFERENCES

Full text of A&P taken from http://www.tiger-town.com/whatnot/updike/
Rubric taken from  www.readwritethink.org/lesson_images/lesson398/rubric-timeline2.pdf

ILLINOIS STATE ENGLISH LANGUAGE ARTS GOAL(S) AND LEARNING STANDARD(S)

2.A.5b-Evaluate relationships between and among character, plot, setting theme, conflict, and resolution and their influence on the effectiveness of a literary piece.

Formally assess students ability to compare and contrast characters in order to understand overlapping themes of identity and coming of age.

3.A.5- Produce grammatically correct documents using standard manuscript specifications for a variety of purposes and audience.

Formally assess student ability to create documents that have few, if any spelling, punctuation or grammar errors. 

3.C.5a- Communicate information and ideas in narrative, informative and persuasive writing with clarity and effectiveness in a variety of written forms using appropriate traditional format; adapt content, vocabulary, voice and tone to the audience, purpose and situation

Informally assess students ability to create a clear, cohesive journal entry that is still casual and personal.

REFLECTION

I feel that while this may be one of the better lessons for students, it's also one of the poorer ones I've planned for this unit.  I feel that all of my units are basically having the students study the same topic, employing different texts.  While my lesson plans essentially revolve around the central themes of the unit, I feel they are becoming redundant.  

If I could, I would add a larger variety of supplemental texts in order to help solve this problem.  That way, I would have more characters and situations to work with.  

